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Abstract
There is no need for a rigorous sociological research to prove that most Romanians believe that the Romanian language is a
very difficult language to learn by foreigners and that few foreigners would have the motivation and perseverance to make
such an effort. At the Department of foreign students, University of Pitesti, Faculty of Sciences of Education, students from
different countries come to study, and we found that some of them, whether from Mongolia, Brazil, Syria or Turkmenistan,
have succeeded to understand Romanian and even to speak at a satisfactory level after several months of interaction with their
Romanian colleagues. These examples contradict the stereotype “Romanian language – a language inaccessible to foreigners”
or “Romanian language – an uninteresting language”. It is time to overcome these limited and limiting perceptions and focus
on the practical way that all students coming to study in Romania can be supported to learn the Romanian language at a level
sufficient for their own needs. Many foreign students confess that they had contact with Romanian literature and culture
before coming to Romania. Most students arrive in our country but come in contact simultaneously both with the Romanian
language and the society and culture of Romania, which are often significantly different by the linguistic and cultural context
of their origin.
Our research is based on diversity in teaching and learning Romanian by foreign students, non-formal education having a
major role in diversity. At this level, we identify the changes which the experience produces on students. After the experience,
we make the transition to the second action, the reflection, when we become conscious by the produced effects. The teacher’s
role is to facilitate every level of learning by experiencing, reflection, generalizing and application. It is therefore necessary to
design new methods and modern tools for learning the Romanian language, articulated with the cultural dimension and at the
same time, focused, not on the history of literature, nor grammar, but on the practical dimension.
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Any learning experience contributes to a better understanding of our environment, which ultimately will lead
to greater participation in society [1]. In this part we will present various learning methods in the field of non-
formal education, useful when working with students on the topic of diversity and which can be useful for
teachers too.
This approach, although new in Romania, would meet some current real needs, which is expected to increase
significantly in coming years and is consistent with the new trends in different European countries. This approach
is also convergent with the debates and European recommendations, and that, based on the recognition that the
EU has 23 official languages, Romanian language being one of them, support the learning of European languages
that are not considered of international traffic, and students’ learning of the language of the society in which they
live even for a limited period of time [2].
The way the teachers choose to conduct an activity or to structure the educational process largely depends on
the context in which they work. The peculiarities of the group in which the teachers work, its expectations, our
resources are factors that we must always keep in mind when working with foreign students†. Sometimes the
teachers can be more creative or can play more, sometimes the teachers have less time to tackle with a different
kind of activity, but all this depends on the context in which they find themselves: formal, non-formal or
informal.
Generally, these are the three most common types of education with reference to certain places or activities:
formal education - school system, non-formal education - training and educational games and informal education
(family, friends, etc.) [3].
Non-formal education refers to an organized or semi-organized, intentional and voluntary activity aimed at
improving certain skills and competencies outside the school system. [4] Here we consider that non-formal
education could play an important role in accepting and respecting diversity.
Formal education is the education that takes place in an organized framework, a structured educational system
aimed at the acquisition of skills and expertise. [5] School is the environment in which the understanding of
diversity can take shape, but we often encounter situations in which bias can be obtained even at school.
Informal education refers to the ongoing process of learning, in which we develop our own values, beliefs and
behaviors, gain skills and knowledge based on existing educational resources in our own development
environment and experiences that we live daily. [6] Prejudice and stereotypes are discussed most often in
informal environment where neighbors, friends, colleagues leave their mark on our beliefs and values.
For many times the non-formal education is presented in opposition to formal education, thereby generating
the idea, wrong in fact, that these are two completely different types of education and opposed both the content
and the skills it develops.
In fact, in practice we often notice that the specific elements of two types of education work together and even
complement in achieving learning and development of foreign students. The topics discussed in universities, the
curriculum materials they often need non-formal education tools as in non-formal activities using methods
practiced in university or during formal activities.
The “non-formal education” term appeared in the late '70s when it was wanted a more precise delimitation of
educational activities taking place outside the formal education system. Non-formal education is based on
experiential learning cycle and is characterized by:
• voluntary participation;
• is accessible to all;
• it is an educational, organized and intentional process;
• propose a democratic structure of learning;
• it is directed towards participant and encourages the feeling expression;
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• encourages communication between participants.
It focuses particularly on everyday situations for training social skills As mentioned above, non-formal
education is based on experiential learning cycle. The experiential learning cycle includes three main actions,
which are common and the non-formal activities and the informal and include: the actual activity or experience
(game, simulation, role playing, etc.) reflection, generalization and application. What distinguishes non-formal
education of the formal one is just the experimentation, which is the sharing of reactions, the experiences and the
results with the group (or reflection). At this step, we, the teachers, identify changes that experience has produced
over the students. After experimentation, we thus move towards the second action, reflection, when we become
aware of the effects.
At the next level the teachers begin to assimilate the results of the discussion, analysis and generalization
experience with similar situations in the life of students - the stage is called generalization or interpretation.
Efficiency of learning will be demonstrated, however, in the application phase, when by the generalization of
experience we can apply what we have gained through previous experience of different situations. All this
process is facilitated by the teacher moving the students through each stage: experience, reflection, generalization
and application. Learning by experience is important primarily because of the possibility to put ourselves in
situations where we are not usually, so facilitating our understanding how other individuals live and feel. At the
base of experiential learning is the interaction between the student with a specific learning situation which he is
experiencing and which is often facilitated by the teacher.
The student’s learning experience is maximized when the teacher uses experiential learning methods such as:
role-play, game simulation, debate, students’ involvement in specific projects on the theme of diversity,
encouraging students to participate in projects that stimulate mobility. [7]
Consequently, the students are in their own learning center, the teacher only guiding their learning.
The students are faced with a learning experience from which they can reflect on what they have experienced,
felt, may generalize or interpret experience through which they passed, eventually finding ways and solutions to
best implement what they have learned. The most important task of the teacher is the debriefing, taking place at
the end of the exercise or the proposed game.
The debriefing or the discussion, is that part in which the teacher analyzes the student’s experience to focus on
what he learned from it. The debate is normally built on a series of questions that are connected to each other.
These questions correspond to the experiential learning cycle mentioned above, where the student passes through
experience, abstracting what he learned and returning back to experience.
Here are some questions that might help us in the debate when the teachers facilitate an exercise on diversity:
Reflection: What sensations, images do you remember of the experience? How do you feel now? What did
you feel during the exercise?
Interpretation / Generalization: What have you learned from this experience? Does this experience resemble a
previous one? What did you understand or appreciate at this experience?
Application / Transfer: If you were to repeat this experience what would you do differently? How can you put
into practice what you have learned in this exercise / game?
When working with students, the teacher:
Provides support for students to develop various competencies (knowledge, skills and attitudes), being
attentive to their needs;
Gives students the opportunity to influence decisions and to make their voices heard at different levels;
Helps prevent social exclusion of students;
Builds relationships with students, he challenges them to explore, to use their own experiences and take action
where necessary;
Provides students with assistance in organizing activities and projects, encouraging them to be responsible in
making decisions both personally and as a group;
Supports effective practice and ethics in their activities;
454   Ana Cristina Lemnaru /  Procedia - Social and Behavioral Sciences  76 ( 2013 )  451 – 455 
Most simply, the teacher is the person who has the ability to make things easier to accomplish, who facilitates
them, that is why he may occur in the state of facilitator. The teacher as facilitator creates a scene where the
diversity is respected, but students remain the key players. In other words, the facilitator will only be the director
of the meeting, of the activity while students remain the involved actors.
Most simply, the teacher is the person who has the ability to make things easier to do, which makes them, so
he can appear in the position of a facilitator, but in other situations such as a teacher, trainer, coach, mentor.
In the domain of non-formal education the emphasis is put more on the vocational educators regarding the
three basic components of competence: knowledge - for example, information materials are available, studies and
books from which teachers can select useful knowledge for their work, skills – we talk here about special skills to
facilitate a learning process, management of group participants, conflict management, etc.. - and the attitudes and
values - we are talking mostly self-reflection ability of the educator and the coherence between what is “taught”
and what is “practical”.[8]
When discussing the topic of diversity facilitator, we can think of it as a climber on a mountain who filled the
bag with some minimum knowledge needed soaring the mountain, who prepared to put into practice some skills
to get the top or as close to the top, and especially who opened his heart to new discoveries. This is the way we
describe and work with students as a facilitator when addressing diversity. In our bag we should put some
minimum knowledge about concepts related to diversity, some minimum skills to facilitate these concepts by
young people, especially an open attitude towards knowledge and acceptance of diversity as young people feel if
our attitude is genuine diversity or not. [9]
The structure of each activity was designed so to help the teachers as facilitators, so you can plan all the
important aspects such as:
• Name of the activity, duration of activity,
• Learning specific objectives of the work,
• Materials to facilitate the activity,
• Non-formal methods used,
• A detailed description of each current activities,
• Prompts for the debate (debriefing),
• Other recommendations and ideas,
• Bibliography is optional.
• Some of the methods to be used to achieve learning objectives proposed are:
• Games of Knowledge,
• Icebreaking games,
• Games energizing,
• Role play,
• Vignettes,
• Stories,
• Case Studies,
• Film / reading the script,
• Debates,
• Individual work,
• Brainstorming ,
• Working in groups,
• Exercise Association,
• Demonstrations,
• Self-assessment exercises.
This statement is particularly important for the facilitating art: even if the facilitator creates the environment
and helps students understand the rules and the activity limits, content development and learning activity is
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related to the participants - eliminating the risk of turning the facility into manipulation, when the activity arises
after the facilitator’s instructions, thus the participant living at a superficial level the learning experience.
Facilitation is an art precisely because each participant will experience different experience and the facilitator
will have to respect that. [10]
No rigorous sociological research is needed to prove that most Romanians believe that the Romanian language
is a very difficult language to learn for foreigners and few foreigners would have the motivation and perseverance
to make such an effort.
It is therefore necessary to develop methods and tools for learning Romanian modern, articulated cultural
dimension and at the same time, focused, not on the history of literature, nor grammar, but practical dimension.
Such an approach, although new in Romania, would meet current needs real, which is expected to increase
significantly in the coming years.
This approach is also covergent and European debates and recommendations, which, based on the recognition
that the European Union has 23 official languages, Romanian is one of them, supporting and learning European
languages that are not considered international traffic, and learning by students of the language their society.
As a conclusion, we will look for diversity respect through the eyes of the teacher. One of the most practical
and effective tools that could be useful for teachers in encouraging the acceptance of diversity is the non-formal
education. People never stop learning. According to the characteristics of age, the students can assimilate a lot of
knowledge, skills and attitudes during adolescence and young life. Young people learn different things in
different contexts at different times of life. Learn a lot in the formal framework provided by the school, but we
can not neglect learning opportunities that non-formal education offers them by its instruments.
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